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ABSTRACT

Through the use of a mixed-methods approach, which includes questionnaires,
focused group discussions, and observation checklists to collect data from
teachers, this action research explores effective strategies for reducing classroom
disruptions in a secondary school grade six setting. The goal of the projectis to find
and evaluate strategies that promote a more concentrated and effective learning
environment Through these methods, the study examines the impact of strategies
such as setting clear behavioral expectations, promoting positive reinforcement,
and incorporating engaging teaching practices. The data analysis reveals that clear
communication of expectations, active student engagement, and consistent
behavior management techniques significantly reduce disruptions in the
classroom. The findings provide valuable insights for educators aiming to improve
classroom management and enhance student learning outcomes in secondary

education.
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CHAPTER 1

INTRODUCTION

1.1 BACKGROUND OF THE STUDY:

One of education's main goals is to mold excellent behavior. The internet has
recently exposed us to reports and clips about disruptive behavior

among learners. (IIUM Journal of Educational Studies, Vol 4, Issue 1, 2016)
Effective classroom management has an immediate effect on students' overall
achievement and the learning environment. It is an essential component of good
teaching.

Classroom management is the term used to describe all of the words and actions
that teachers use in the classroom to plan, enhance, and raise student
accomplishment. (Marzano and Marzano, 2003; Weinstein, 2004 ).One of the main
objectives of education is helping students develop socially, and teachers' actions
and behavior in the classroom help learners achieve this goal (Ten Dam and
Volmen, 2007).For successful teaching and learning, competent classroom
management is necessary. Hence, in order to assist students in achieving the
various learning objectives for which they enroll in formal education, teachers must

implement the proper tactics.

Students who participate in disruptive activities on a regular basis likely to perform
worse on assessments and get lower grades in classrooms with such behaviors

(Shinn, Ramsey, Walker, Stieber, & O'Neill, 1987). Moreover, attempts to manage
1



disruptive behaviors take a significant amount of teacher time away from academic
education. Teachers are bound to encounter disruptive behavior in the classroom,
as Seidman (2005) claims. Students display a variety of disruptive behaviors that
must be effectively and efficiently managed in order for teaching and learning to
occur. Kuranchie (2015) notes that students frequently engage in disruptive
behaviors like talking, eating, and drinking, making noise, verbally abusing,
intimidating, and using insulting and offensive language, among other things, that
tend to impede the efficient flow of teaching and learning. The initiation and
persistence of violent conduct are significantly influenced by the school
environment. For kids who are at risk of developing emotional and behavioral
disorders (EBD), early intervention and therapy are crucial in preventing the start of

more severe behaviors (Kauffman, 2005; Greer-Chase, Rhodes, & Kellam, 2002).

In along with frequently reporting high levels of stress and burnout symptoms,
teachers who suffer significantly with managing student behavior and classroom
discipline are also typically inefficient (Berliner, 1986; Browers & Tomic, 2000; Espin
& Yell, 1994). Positive educational outcomes for students and teacher retention
depend heavily on instructors' capacity to maintain order in their classrooms and
control student conduct. Ceson(2021) emphasized the need of classroom
management by stating that even on the best days, managing kids may be difficult.
Because of this, the teacher's expectations for classroom management practices
need to strike a balance between fairness and toughness.

Cescon (2021)



1.2 CONTEXT OF THE STUDY:

School systems have been concerned about disruptive behavior in classrooms for a
number of years. In fact, behavior and classroom management are the single most
frequent requests for help from teachers (Rose & Gallup, 2005).

Effective classroom management has a significant impact on student behavior and
academic results, making it an essential part of education. Disruptions in the
classroom can reduce the effectiveness of teaching strategies, hinder learning, and
create a negative atmosphere. Teachers frequently encounter a range of difficulties
in diverse classroom settings, such as differing classroom dynamics, behavioral
problems, and student needs. Disruptive behavior is any action that hinders a
student's learning, other students' learning, or the teacher's capability. Throughout
the classroom, disruptive behaviors are those that interfere with regular teaching

and learning activities (Merrett & Wheldall, 1986).

In schools, one of the issues that arises in the classroom with regard to the teaching
process is that students perform harassing behaviors that can disrupt both teachers
and other students.

As aresult, the process of teaching and learning is ineffective. Some disruptive
student behaviors include back row diversion, which is when students sit in the
back and divert attention from other people. Absence: A portion of the student body
has not engaged in the desighated class activities. Overly productive students:
these are the intelligent ones, but they stand out and take over all class activities.

Renandya and Richards (2002).



When reflecting back on my previous school experiences, | recalled how numerous
of my classmates frequently caused disruptions in the classroom, which made it
hard for other students to concentrate. Joking, making noise, and occasionally
bullying others seemed to be more important to many than the lessons. | can
remember times when educators were unable to keep things under control, creating
a chaotic classroom that made it difficult for those of us who were trying to
concentrate. But our teachers lacked a systematic approach to recognize and deal

with this problem.

My curiosity about successful classroom management techniques was sparked by
these interactions. | thought about what strategies might lessen these interruptions
and promote a more respectful and energetic environment. | came to see that
disruptive behavior not only made learning more difficult, but it also showed a lack
of engagement between the teacher and the students.

Following the process of “reconnaissance”(McNiff et al., 2003) | carried out this
action research to seek effective techniques for handling sixth-grade students'
disruptions in the classroom. My goal was to improve classroom behavior through
implementing approaches like structured routines and positive reinforcement into
application. |l intend to address these problems and create a more stimulating and
courteous learning environment in the classroom by investigating and putting new
strategies to enhance classroom behavior.

My goal is to develop actionable insights that assist teachers in fostering a more

attentive and respectable learning environment for every student.

4



1.3 PURPOSE OF THE STUDY:

The goal of this research is to find efficient classroom management techniques that
will help sixth-grade students experience fewer disruptions in the classroom. The
study will concentrate on putting specific strategies into practice, like cooperative
group work, structured routines, explicit behavioral expectations, and positive
reinforcement. Additionally, strategies like mindfulness exercises and interactive
class discussions will be used to encourage student participation and self-control.
In order to create an environment that is favorable to learning, this study aims to
evaluate how these tactics affect student conduct and involvement. Additionally,
the study seeks to offer practical advice that teachers can implement to improve
classroom management techniques and foster a more fruitful learning environment

for all students.

1.4 STATEMENT OF THE PROBLEM:

Researchers at West Ed found that teachers who lacked classroom management
skills were more likely to experience the negative effects of problem behaviors
(Aronson et al., 1999). Establishing a supportive environment is crucial for students'
academic and social growth. For the benefit of students, their families, and society
as a whole, classrooms should encourage positive behavior while enabling teachers

to spot and deal with antisocial behavior. Although maintaining a productive

environment can be difficult because of the impulsive nature of the classroom and



the simultaneous activities, effective classroom management helps minimize

disruptions and keep students engaged (Procknow & Macfarlane, 2008).

Teachers are essential in creating a constructive and upbeat atmosphere that
promotes social and academic growth. Effectively handling disruptive behaviors,
however, necessitates tactics that consider both the dynamic nature of the
classroom and the variety of student needs. The goal of this action research is to
find and apply efficient classroom management techniques that can lessen
disruptions and foster a more positive learning and social development

environment.

1.5 OBJECTIVE OF THE STUDY:

e To explore the role of classroom management strategies in improving students’
engagement and behavior.

e Tounderstand how specific classroom management techniques can actively
reduce disruptions and encourage a positive learning environment.

e To analyze the effectiveness of various classroom management strategies as

tools to foster a conducive and orderly classroom atmosphere.

1.6 RESEARCH QUESTIONS:

e Can students' self-control and concentration be enhanced by using efficient

classroom management techniques?



e Inwhatways do good classroom management techniques promote student
engagement and active participation?

e How can effective classroom management techniques create a welcoming and
supportive learning environment?

e How can educators use classroom management strategies to successfully deal

with disruptive behavior?

1.7 SIGNIFICANCE OF THE STUDY:

Since it creates an atmosphere free from frequent interruptions, classroom
management is crucial to improving educational results. This study intends to
expand our knowledge of classroom management techniques and approaches by
demonstrating how they can successfully manage classroom dynamics to foster a
more upbeat and effective environment. Students learn more intently, and teachers
can preserve a polite, encouraging classroom atmosphere by reducing disruptions.
In the end, the knowledge gathered from this study can help create a classroom
environment that is advantageous to all parties by enhancing academic

achievement, encouraging positive behavior, and supporting teachers' well-being.

1.8 DELIMINATION:

This study is limited to only Class 6 students, so results may vary with students from
other grades. Additionally, the research was conducted in a government school
setting. The study specifically focused on identifying and implementing effective

classroom management strategies to reduce disruptions and create a more positive



learning environment. Lastly, the study used an action research approach, which

may limit the generalizability of its findings to broader contexts.



CHAPTER 2

LITERATURE REVIEW

2.1 CLASSROOM MANAGEMENT:

According to Evertson and Weinstein (2006), classroom management is broadly
defined as any activity a teacher does to establish an atmosphere that encourages

and supports academic and social-emotional development. There are various
reasons why the elements of good classroom management are crucial. Classroom
management is a broad concept that is sometimes used synonymously with
discipline but is also considered separate from classroom instruction (Egeberg et al.
2016). For instance, emphasizing preventive measures as opposed to reactive ones
creates a pleasant learning environment where the instructor may concentrate on
pupils who conduct well (Lewis & Sugai, 1999). Because they create a behavioral
context for the classroom that outlines expectations, reinforcement, and retraining
in the event of inappropriate behavior, rules and routines are effective preventative

elements of classroom organization and management plans (Colvin et al., 1993).

While behavior is undoubtedly a part of classroom management, it can also be
defined more broadly as encompassing the planning, organizing, and control of
students, the learning process, and the classroom environment in order to establish
and preserve an effective learning environment (Doyle 1986, p. 396). In schools, one

of the issues that arises in the classroom with regard to the teaching process is that



students perform harassing behaviors that can disrupt both teachers and other

students. As a result, the process of teaching and learning is ineffective

2.2 DISRUPTIVE BEHAVIOR:

Disruptive behaviors by students in the classroom ranged from minor annoyances
to serious behavioral issues. The majority of the frequent disruptive behaviors in
classrooms are minor and insignificant. . Some disruptive student behaviors include
back row diversion, where students sit in the back and divert attention from other
students. Students who have not participated in the designated class activities are
considered non-attendance. Overly productive pupils: intelligent pupils, but it
dominates every activity in the classroom (Richards & Renandya, 2002).
According to Bowen, Jensen, and Clark (2004) and Wakschlag, Leventhal, Briggs-
Gowen, Danis, Keenan, and Hill (2005), some examples of these problematic
behaviors include being late for class, becoming disengaged during the teaching
and learning process, talking out of turn, making distracting noises, arguing with
other students, becoming easily agitated by others, losing their temper, moving

around the classroom needlessly, and disobeying the teacher's instructions.

Disruptive behavior can have a negative impact on the classroom climate overall by
lowering academic achievement, decreasing student involvement, and increasing
teacher stress, according to Emmer and Sabornie (2015). According to Sullivan,
Johnson, Owens, and Conway (2014), examples of serious misconduct include

verbally abusing instructors and other students, stealing, fighting, and bullying.

10



Additionally, Charles (1999) explains five categories of student conduct, which are
as follows: 1) aggression: attacking instructors or other students verbally and
physically; 2) immorality: student behavior including lying, stealing, and cheating; 3)
defying authority by refusing to comply with the teacher's request; 4) Disruptions in
the classroom: students shouted, wandered around, chatted loudly, and the clown
hurled something; 5) Goofing off: being misled into sitting and not doing their

allotted job.

2.3 EFFECTIVE STRATEGIES TO REDUCE THE DISRUPTIVE

BEHAVIOR:

This classroom fosters community development, shared leadership, and a balance
between the demands of students and instructors (Garret, 2008). When teachers
and students adopt this method, rules also come from them. It takes abilities to
establish the necessary lively and positive learning atmosphere in order to manage
disruptive behaviors. The goal of classroom management is to keep the atmosphere
conducive to learning so that every student may learn without interruption (Hill,
2002). Using classroom management techniques that promote, and support
student learning outcomes is necessary for this. Charles (2008) asserts that
teachers possess authority because they are aware of their students' aptitudes, the
reasons for their boundary-setting, and the lessons they have learnt. The
presentation style, word choice, and intonation are typically communicated to the

teacher. Along with what they have done when students have behaved disruptively

11



in class, teachers also needed to express their gratitude and approbation when

students peacefully follow the rules.

Essentially, well-managed classrooms are orderly, have a low prevalence of student

misconduct, and have fair amounts of time spent on tasks.

According to J. S. Kounin, good classroom supervisors are better at averting

disturbances in the first place (1970). Kounin found particular strategies to maintain

students' attention on the task at hand and lessen the possibility of disruptions in
the classroom.

e Maintain and express high standards for behavior.

e Clearly define policies and procedures and teach pupils how to adhere to them;
provide a lot of teaching, practice, and reminders, especially to elementary
school students and those from low socioeconomic backgrounds.

e Clearly explain to students the repercussions of misconduct.

From the first day of classes, enforce the rules in the classroom swiftly,
consistently, and fairly.

e Tryto help students develop self-discipline; spend time teaching them self-
monitoring techniques.

e Keep up afast-paced teaching style and ensure seamless transitions between
tasks.

e Keep an eye on class activities and provide students with constructive criticism

and encouragement for their actions.

12



e Give kids the chance to succeed in their education and social conduct,

especially those who struggle with behavior.

13



CHAPTER 3

RESEARCH METHODOLOGY

3.1 RESEARCH DESIGN:

A mixed-methods strategy was used in this action research project, integrating
quantitative and qualitative data collecting and analytic strategies. Action research
is an adaptable and collaborative method designed to solve particular problems in
educational settings. Teachers can identify issues, carry out treatments, and jointly
evaluate their efficacy through this cyclical process of planning, acting, observing,
and reflecting (Laudonia et al., 2017).

Action research encourages a culture of continuous learning and professional
growth since educators actively engage in the study to enhance their methods.
Action research has developed via a number of traditions and is now a generally
accepted methodology in educational research, claim Kemmis & McTaggart (2005).
Action research enables educators to critically analyze and reflect on their methods
by fusing methodical inquiry with real-world application. This results in data-driven
decisions that increase the effectiveness of instruction and improve student

learning outcomes.

3.2 RESEARCH SITE:

The site for this action research project was my practicum school named Govt

Comprehensive Girls School, Block M, North Nazimabad, Karachi. 6 female

14



teachers teaching to the randomly selected 30 students of Grade 6 participated in

the present study.

3.3 RESEARCH INSTRUMENT:

| used the following research instruments for this action research project:
e  Survey Questionnaire
e Focused Group Discussion (FGD)

e Observation Checklist

3.4 PROCEDURE OF DATA COLLECTION (ACTION PLAN):

The present research project followed action research method, and the data
collection was cyclic. The data obtained from this study was helpfulin
understanding effective strategies of classroom management to reduce disruptions

in classroom.

3.5 RECONNAISSANCE: THE PRELIMINARY STAGE:

When conducting action research, reconnaissance is the first step in identifying our
current situation, our goals, and our anticipated path to success (McNiff et al.,

2003). Prior to the implementation of problem-based learning, this study was

preliminary. The researcher used a questionnaire to gather pre-test data for this pilot

study. The objective was to observe the students' disruptive behavior in its early

stages. Thus, the outcome served as the primary factor in action planning.

15



3.6 CYCLE01:

3.6.1 POSITIVE REINFORCEMENT:

The teacher-researcher implemented positive reinforcement strategies as part of
effective classroom management to reduce disruptions. These strategies included
sharing engaging stories that highlighted appropriate classroom behavior and
encouraging student interaction through discussions. Positive reinforcement, such
as verbal praise or small rewards, was consistently provided to acknowledge and
encourage students' adherence to classroom rules and expectations, thereby

minimizing disruptive behavior.

3.6.2 QUESTIONNAIRE TOOL IMPLEMENTATION:
To evaluate the effectiveness of these strategies, a questionnaire was administered
to assess changes in students' behavior and attitudes. Responses were collected
from six teachers who taught a group of 30 Grade 6 students. The analysis focused
on identifying patterns, variations, and improvements in student behavior related to
classroom disruptions following the implementation of these management

strategies.

3.7 CYCLE 02:

3.7.1 IMPLEMENTATION OF COLLABORATIVE STRATEGIES:

In Cycle Two, | explored different strategies to enhance classroom management and

reduce disruptions. These included activities like collaborative learning and the
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Think-Pair-Share technique. Collaborative learning encouraged students to work in
small groups, fostering teamwork and minimizing off-task behavior. Think-Pair-Share
activities allowed students to reflect individually, discuss their ideas with a partner,
and then share with the class, ensuring active participation and reducing disruptive
behaviors. These strategies provided structured opportunities for students to

engage meaningfully and adhere to classroom norms.

3.7.2 QUESTIONNAIRE TOOLS AND OBSERVATION CHECKLIST

IMPLEMENTATION:

An observation checklist was introduced alongside the questionnaire to assess the
effectiveness of these collaborative strategies. The observation checklist,
completed by a critical friend, objectively recorded changes in student behavior
during group and pair activities. Data from both the questionnaire and the
observation checklist were combined to triangulate findings and validate the

effectiveness of collaborative approaches in reducing classroom disruptions.

3.8 CYCLE 03:

3.8.1 IMPLEMENTATION OF CLASSROOM MANAGEMENT STRATEGIES:

Building on the findings from Cycle Two, | introduced new strategies such as Role-
Playing Activities and Brain Breaks to further reduce classroom disruptions. Role-
playing activities allowed students to act out scenarios related to classroom
expectations, helping them internalize appropriate behaviors in an engaging and

interactive way. Brain Breaks, short and structured physical or mental exercises,
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were used to re-energize students and refocus their attention, minimizing off-task

behavior and maintaining a calm classroom environment.

3.8.2 FOCUSED GROUP DISCUSSIONS (FGD):

To gain qualitative insights, | conducted focused group discussions (FGDs)
alongside the questionnaire. Open-ended questions were used to encourage six
teachers teaching the targeted students to share their experiences and perceptions
of the changes in student behavior. The FGDs explored deeper perspectives,
pinpointing developments in managing disruptions and evaluating the effectiveness

of Role-Playing Activities and Brain Breaks as classroom management strategies.

3.9 PROCEDURE OF DATA ANALYSIS:

3.9.1 ANALYSIS QUESTIONNAIRE AND OBSERVATION CHECKLIST:

In the first and following cycles, the data collected from the questionnaire tool was
subjected to a quantitative analysis. A checklist for observations was added to the
questionnaire in the second repetition. The dominant pattern of the statistics was
determined by taking the meaning of the responses. The mean provided a numerical
description of the overall impact of positive reinforcement on pupils' behavior. By
figuring out the average response for each questionnaire item, the teacher
researcher was able to determine the extent to which positive reinforcement

practices influenced behavioral results.
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3.9.2 ANALYSIS OF FGD DATA:

The third cycle involved applying thematic analysis to the qualitative data gathered
from the focused group discussion (FGD). The FGD, which involved teachers
instructing the targeted students, yielded open-ended replies and insights that were
methodically coded based on important themes and trends. This qualitative study
examined how kids' behavior had improved while illuminating the breadth and depth
of teachers' experiences.

A thorough grasp of how employing positive reinforcement affects pupils' behavior
was made possible by the mixed methods approach, which combined qualitative
insights with statistical patterns. A robust and comprehensive explanation of the
phenomena was offered by the combination of quantitative methods and qualitative

study topics over the course of the three cycles.
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CHAPTER 4

DATA ANALYSIS

This chapter presents the findings of the study, encompassing a detailed analysis of
the results through mean comparisons, thematic analysis, and reflections derived
from the observation checklist across three cycles of action research. Data for the
study, both quantitative and qualitative, were collected from six teachers teaching

30 students of Grade 6 at Government Comprehensive Girls School in Karachi.
4.1 DEMOGRAPHIC INFORMATION:

4.1.1 TABLE: DEMOGRAPHIES

NO. OF TEACHING IN GENDER AGE MEAN

PARTICIPANTS GRADE/CLASS

6 6 Female 28.9

4.2 DATA ANALYSIS (CYCLIO):

4.2.1 TABLE: MEAN SCORE (CYCLIC WISE)

S.NO. TEACHER’S NAME | PRE-TEST | CYCLEO1 | CYCLEO2 CYCLEO3

1. Miss Safina 1.4 2.1 2.9 3
2. Miss Rubab 2.3 2.8 3 3.4
3. Miss Khadija 1.7 1.9 2 2.9
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4. Miss Fatima 1.2 2.3 2.6 3

5. Miss Tehreem 1.3 1.8 2.9 3.6

6. Miss Agsa 1.6 2 3 4
TOTAL 1.58 2.15 2.73 3.31

To assess the impact of effective classroom management strategies on reducing
disruptions, | used a questionnaire designed to measure changes in students'
behavior. The responses were recorded on a five-point Likert scale, where 1
indicated "strongly disagree" and 5 indicated "strongly agree." As shown in Table 4.2,
the mean scores ranged from 1.58 to 3.31, reflecting varying degrees of behavioral

improvement.

4.2.2 FIGURE: INDIVIDUAL MEAN SCORE

4.5
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m Cycle1

H Cycle 2
E Cycle 3
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1 3 4 5
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4.2.3 FIGURE: GROUP MEAN SCORE
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4.3 THE PRELIMINARY STAGE ( PRE-TEST ):

Before initiating Cycle One, | administered a pre-test questionnaire to evaluate the
level of disruptive behavior among the targeted students. The average score from
this pre-questionnaire was 1.58. This initial assessment provided a baseline
measure of the students' behavior, which served as a foundation for implementing

effective classroom management strategies to reduce disruptions.

44 CYCLE 01

| completed my initial cycle in three days, working with 30 Grade 6 girls. The
objective was to implement effective classroom management strategies to reduce
disruptions. During my initial observations and interactions, | noticed that most
students exhibited disruptive behaviors, frequently interrupting lessons, talking

among themselves, eating during class, or even engaging in bullying behaviors.
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Many showed little interest in the lesson, and a significant gap was evident in their

ability to express themselves or share personal insights effectively.

By the end of the first cycle, a remarkable transformation was observed. Students
who had initially been disruptive became more polite, cooperative, and engaged.
The tendency to disengage from lessons, as well as behaviors like talking
unnecessarily or causing distractions, noticeably decreased. This positive change
was largely attributed to the consistent use of positive reinforcement, particularly
through praising appropriate behaviors. Praising desirable actions encouraged the
girls to participate more actively, fostering a more focused, respectful, and

collaborative classroom environment.

After using the strategies like collaborative learning, jigsaw, think per share, praising
the desirable behavior, | conducted their behavioral assessment through their 6
teachers using a questionnaire tool that included items
such as:
e Students in my class frequently interrupt the teacher or other students
during lessons.
e Horseplay and physical disruptions are common occurrences in my
classroom.
e Studentsin my class often refuse to follow classroom rules or procedures.
e Sarcasm and disrespect are frequent issues in my classroom.

e Studentsin my class frequently get out of their seats without permission.
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Disruptions in my classroom often occur when students are working in
groups.

Students in my class often argue with each other during lessons.

My classroom environment is often disrupted by students using their phones
or other electronic devices.

Students in my class frequently make unnecessary noise during lessons.
Disruptions in my classroom often occur during transitions between
activities.

Students in my class often disregard classroom rules and procedures.
Sarcasm and disrespect from students towards the teacher are common in
my classroom.

Students in my class frequently engage in off-task behavior during lessons.
Disruptions in my classroom often occur when students are not engaged in
the lesson.

My classroom environment is often disrupted by students' lack of self-

control and self-regulation.

Participants rated their responses on a scale, with “Strongly Disagree” assigned a

value of 1, “Disagree” a 2, “Neutral” a 3, “Agree” a 4, and “Strongly Agree” a 5. |

analyzed the results by converting these ratings into numerical values and

calculating the mean to evaluate the impact after one cycle. For the first cycle, the

average result was determined to be 2.15.
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4.5 CYCLE 02

In the second action research cycle, | employed two tools to evaluate the
effectiveness of strategies for reducing classroom disruptions. First, | reused the
same questionnaire from the previous cycle to assess any changes in teachers’
perceptions of students’ behavior following the initial interventions. Second, |
conducted a Focused Group Discussion with open-ended questions to gain deeper

insights into the impact of the strategies and gather feedback from participants.

4.5.1 RESULTS OF THE QUESTIONNAIRE:

After analyzing the data and calculating the average, the results from the second
cycle revealed an improved score of 2.73. This outcome indicates progress in
fostering positive student behavior while reducing disruptive behaviors in the

classroom.

4.5.2 RESULTS OF THE FGD (FOCUSED GROUP DISCUSSIONS):

As part of the second cycle, | utilized a Focused Group Discussion (FGD) to conduct
interviews with teachers. This approach aimed to collect their insights and opinions
on the effectiveness of using positive reinforcement as a strategy to manage
classroom disruptions. The goal was to understand teachers’ perspectives on the
overall benefits of this method for addressing and reducing students’ disruptive

behaviors.
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4.5.3 THEMES:

Four major themes emerged as a thematic analysis of focused group discussion
data:

1. Positive Learning Environment
2. Improved Behavior and Relationships.
3. Engagement and Participation.

4. Sustainable Classroom Practices.

e THEME 01: POSITIVE LEARNING ENVIRONMENT

A positive learning environment was the first key theme that emerged from the data.
Classroom environments significantly impact students' learning experiences and
their behavior. By fostering a positive atmosphere, we can do more than just deliver
academic content—we can motivate, inspire, and empower students to reach their
full potential. Positive reinforcement, in particular, plays a vital role in reducing
disruptions by rewarding good behavior. When students are rewarded for positive
actions, they are more likely to seek such rewards, leading to less disruptive
behavior and creating a more focused classroom. This allows teachers to

concentrate on teaching rather than managing disruptions.

Through discussions with the teachers, it became clear that positive reinforcement
had a notable effect on improving students’ behavior. For example, Miss Rubab
shared, "l encourage students by praising those who perform well in their studies.
However, | pay extra attention to those who show less interest and try to motivate

them by praising their efforts to build confidence." Similarly, Miss Safeena remarked,
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"l use different rewards, like giving students praise in front of the class or offering
small gifts. When students do well, | make them class monitors, which boosts their
self-esteem." Miss Aqsa explained, "We offer certificates and various rewards to
students to encourage them, keeping the classroom atmosphere positive and

helping to build their confidence."

Miss Tehreem and Miss Fatima both emphasized that positive reinforcement helps
improve students’ performance by fostering a supportive and encouraging
environment. Miss Khadija added, "It’s essential to praise students regularly, as it

motivates them to engage more with their studies and reduces disruptive behavior.”

e THEME 02: IMPROVED BEHAVIOR AND RELATIONSHIP

The second key theme that emerged was the improvement of student performance
and the development of positive teacher-student relationships. These factors are
critical for creating a supportive classroom environment and promoting successful
learning. Enhancing students' performance not only leads to a better understanding
of academic content, higher grades, and improved test scores, but it also helps

reduce classroom disruptions by fostering a sense of achievement and motivation.

Furthermore, building strong, positive relationships between teachers and students
is essential for creating a collaborative and respectful classroom atmosphere.
Positive interactions encourage students to be more engaged in their studies,

reducing behavioral issues. Teachers who work together to share resources,
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strategies, and support improve their own teaching practices, which ultimately

leads to better student outcomes and a more harmonious classroom.

Miss Rubab shared, "By rewarding students for positive performance, I've noticed
significant changes in their behavior. They have become more engaged, and their
work quality has improved. Their disruptive behavior has also decreased." Miss
Safeena added, "Rewarding students not only boosts their motivation but also
strengthens the relationship between teachers and students. Students work harder
to receive appreciation and meet deadlines." Miss Aqsa emphasized, "Every student
has a natural desire to be praised, and when teachers acknowledge their efforts, it
creates a more positive atmosphere in the classroom." Miss Khadija observed,
"Through positive reinforcement, students feel valued, which leads to better

performance and fewer disruptions in class."

Miss Tehreem and Miss Fatima also agreed that fostering a positive relationship with
students through rewards and encouragement helps create a cooperative and

focused classroom environment, improving both behavior and academic success.

e THEME 03: ENGAGEMENT AND PARTCIPATION

The third major theme that emerged from the data was the importance of
engagement and participation in reducing classroom disruptions. Actively involving
students in the learning process is essential for creating a focused and dynamic
classroom environment. Engagement and participation can be encouraged through

interactive activities, student-centered teaching methods, and positive
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reinforcement for active involvement. When students are engaged and participating
actively, they are more likely to remain focused and motivated, which reduces the

likelihood of disruptive behavior.

Promoting engagement not only improves academic performance but also fosters a
sense of ownership over their learning, making students less inclined to disrupt the
class. By creating a supportive and engaging environment, teachers can encourage
positive behavior, improve student well-being, and make the learning experience

more enjoyable for both students and teachers.

Miss Rubab shared, "l provide positive support through interactive questions related
to the topic, and | organize activities that encourage creativity and student
participation." Miss Safeena emphasized, "In my lessons, | use hands-on activities
that capture students' interest. When they actively participate, they not only enjoy
the lesson but also enhance their critical thinking and understanding." Miss Agsa
stated, "By involving students in discussions and rewarding them for solving
problems, | keep them motivated to stay on task and reduce disruptive behavior."
Miss Khadija explained, "Engaging students with real-life applications of the subject
matter helps them stay focused and reduces disruptions as they become more

interested in the content."

Miss Tehreem and Miss Fatima both agreed that when students are encouraged to
participate in class through interactive methods, they are less likely to engage in

disruptive behavior and more likely to perform well academically.
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e THEME 04: SUSTAINABLE CLASSROOM PRACTICES

The fourth major theme that emerged from the data was the importance of creating
and maintaining an orderly, respectful, and engaging classroom environment.
Effective behavior management is essential for reducing disruptions and fostering a
positive learning atmosphere. It involves setting clear expectations, using positive
reinforcement to encourage desired behaviors, and developing a structured yet
flexible classroom routine. A well-organized classroom minimizes disruptions,

promotes student focus, and supports a conducive learning environment.

By fostering a positive and well-managed classroom, teachers can create an
inclusive space that encourages academic success, emotional well-being, and
social growth for all students. This approach helps maintain student engagement
and reduces behavioral issues, ultimately creating a more enjoyable teaching and

learning experience.

Miss Rubab stated, "l use various activities to keep students engaged and focused,
which helps maintain a positive classroom atmosphere. Students are more likely to
participate when the environment is respectful and enjoyable." Miss Khadija
emphasized, "l establish clear expectations for behavior and consistently reward
positive actions. This helps reduce disruptions and allows students to stay focused
on learning." Miss Safeena added, "In my classroom, | use a mix of structured

routines and flexibility, which keeps the students engaged and minimizes
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reinforcement creates a calm and organized classroom, where students feel

motivated to succeed."

Miss Fatima and Miss Tehreem both agreed that setting a positive, supportive
environment and reinforcing good behavior not only improves student performance

but also significantly reduces disruptions, ensuring a better learning experience for

everyone.

4.5.4 FIGURE: THEMATIC MAP
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4.6 CYCLE 03

In the third cycle, | utilized two tools. First, | employed the questionnaire tool, as
done in the previous cycles, to assess the changes observed in students after the
second cycle. Based on the review of the results from the earlier cycles, |
incorporated additional videos to promote positive student behavior. Additionally, |
used an observation checklist to monitor disruptive behaviors, which was

completed with the assistance of my critical friend.

4.6.1 RESULTS OF THE QUESTIONNAIRE:

After completing the third round of calculations and determining the mean, the
results from the questionnaire for the final cycle indicate a score of 3.31. This score
demonstrates the effectiveness of implementing strategies in the classroom to
reduce disruptions. It highlights a significant improvement in students' ability to

avoid disruptive behavior, reflecting the success of the approaches used in this

cycle.

4.6.2 RESULTS OF THE OBSERVATION CHECKLIST:

In the third cycle, | used the observation checklist as the second tool. My critical
friend analyzed student engagement using this checklist, which focused on
strategies to reduce disruptions in the classroom. The checklist included items

such as:

e Students actively listen and follow instructions promptly.
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e Theyraise their hands before speaking or contributing to class discussions.

e Theyremain focused on the assigned tasks without getting distracted.

e They communicate respectfully with peers and teachers.

e They collaborate effectively during group activities without causing
disturbances.

¢ They comply with classroom rules and routines without resistance.

e Theyrespond calmly and appropriately to feedback or corrections.

Participants rated these behaviors using a scaling system: 1 for Never, 2 for
Occasionally, 3 for Frequently, and 4 for Almost Constantly, with an option to
provide additional comments. | then evaluated the results based on these
numerical values to assess the effectiveness of the strategies implemented. The
mean result of the observation checklist in this cycle was 3.1, indicating a positive

impact on reducing classroom disruptions.
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CHAPTER §
CONCLUSION, DISCUSSION AND

RECOMMENDATIONS

This chapter explores the study's findings in connection with prior research,
emphasizing its significance in contributing to the existing body of knowledge and
academic practices. Additionally, it includes the conclusion, examines the study's

implications, and concludes by addressing its limitations.

5.1 DISCUSSION:

This research examined the effectiveness of implementing specific strategies to
minimize classroom disruptions and foster a supportive learning environment. The
study was conducted in a 6th Grade classroom, focusing on the application of
effective approaches to manage and reduce disruptive behaviors while promoting

active student engagement.

The main objective was to assess whether these strategies could successfully
decrease disruptions and enhance the overall classroom atmosphere. A mixed-
methods approach was used, combining both qualitative and quantitative methods
over three cycles. In each cycle, | implemented strategies such as cooperative
learning, think-pair-share activities, and other structured methods designed to

encourage collaboration, participation, and focus among students. Data was
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collected using tools such as questionnaires, observation checklists, and focus

group discussions (FGDs).

The questionnaire results were analyzed by calculating mean scores across all three
cycles, comparing data from before and after the interventions. Each cycle showed
progressive improvement. The first cycle demonstrated modest positive changes,
the second cycle showed further advancements, and the third cycle exhibited a
significant increase in the mean score, indicating the success of these strategies in

reducing disruptions and enhancing student behavior.

Feedback from teachers during FGDs provided additional support for the study's
findings. Teachers noted considerable improvements in student behavior, including
greater engagement during lessons, active participation in cooperative activities,
and a noticeable decline in disruptive actions. These results highlight the
effectiveness of the implemented strategies in creating a positive and orderly

classroom environment.

According to research findings, effective behavior management strategies included
establishing explicit rules, giving general praise, and giving behavior-specific praise.
(Gable, Hester, Rock, & Hughes, 2009; Henly, 2010; Kerr & Nelson, 2010; Wheeler &
Richey, 2010; Pisacreta, Tincani, Connell, & Axelrod, 2011; Wan Mazwati Wan
Yusoff, 2012) These easy methods can increase student participation in the
classroom and help reduce disruptive behaviors. Since Wan Mazwati Wan Yusoff's

techniques were taken from the Prophet Muhammad Tradition (hadith), one of the
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main sources of knowledge in Islam, they are better suited for Muslim students.
These techniques include evidence-based behavior specific praise and stating clear
rules.

Teachers can lessen disruptive behaviors in the classroom by altering the physical
and emotional environment in addition to implementing behavior management
strategies and intervention programs. A positive emotional environment in the
classroom fosters constructive relationships, collaboration, and trust between
students and teachers, which may reduce misbehavior in the classroom (Brackett,
Reyes, Rivers, Elbertson, & Salovey, 2011).

Possessing a positive attitude and excellent social intelligence is another effective
way to deal with misbehavior in the classroom. Through debate, acknowledgment,
participation, and hinting, a teacher with high social intelligence would foster a good
and encouraging learning atmosphere in the classroom that would increase
students' intrinsic motivation (Yahyazadeh Jeloudar & Aida Suraya Md Yunus, 2011).
Teachers can select strategies that meet their needs and meet the following
requirements: the strategies must be easy to implement, meaning they don't require
outside assistance, take little time to prepare, and be readily available; they must
not take up a lot of class time or interfere with regular classroom activities; and they
must be effective, meaning they lessen and prevent the occurrence of disruptive

behaviors (Guardino & Fullerton, 2010; Cholewa, Smith-Adcock, & Amatea, 2010).
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5.2 CONCLUSION:

This study explored the effectiveness of various strategies in managing disruptive
behavior in 6th Grade students at a government school, focusing on approaches
such as cooperative learning, think-pair-share activities, peer mentoring, group
work, setting clear expectations, providing consistent feedback, and offering
individualized support. These strategies aimed to encourage positive behavior,
foster active student engagement, and promote collaboration, rather than relying on
punitive measures. The findings showed a significant reduction in disruptive
behaviors and an improvement in the classroom environment, with students
becoming more engaged, collaborating effectively, and adhering to classroom
routines. The strategies contributed to a more inclusive learning atmosphere,
supporting both academic achievement and social development. Overall, the
research highlights the value of proactive, student-centered strategies in
transforming classroom dynamics and creating a positive, supportive environment

for learning in government schools.

5.3 RECOMMENDATION:

Based on the findings of this study, several recommendations can be made to
enhance the effectiveness of strategies in managing disruptive behavior in 6th

Grade classrooms at government schools:

e« Teachers should be provided with ongoing professional development

opportunities focused on implementing a variety of classroom management
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strategies, such as cooperative learning, think-pair-share activities, and peer
mentoring. Training should include practical examples and role-playing
scenarios, allowing educators to adapt these strategies to meet the diverse
needs of students. This will ensure that teachers can consistently apply
these strategies effectively, leading to improved classroom management and
student engagement.

Classroom management techniques should be integrated with other
strategies, such as setting clear expectations, providing structured routines,
and offering personalized feedback, to address the different needs of
students. By combining these approaches, teachers can create a more
comprehensive system for managing behavior, which will better support
students who may need additional interventions to thrive academically and
socially.

Schools should encourage teachers to create individualized learning plans
that cater to the unique preferences and learning styles of each student. By
understanding the motivations and interests of students, teachers can tailor
strategies like cooperative activities or peer-led projects to better engage
them. Incorporating student input into the process can foster a sense of
ownership and motivation, making the classroom environment more

conducive to positive behavior and academic success.
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5.4 LIMITATION:

This action research has several limitations. The sample size was small, with only 6
teachers and 30 Grade 6 students from a government comprehensive girls' school,
limiting the generalizability of the results. Additionally, the study focused only on
Grade 6 students, so the findings may not apply to other age groups or grade levels.
Conducted in a specific government school, the results may not be applicable to
other educational settings. Finally, the study lacked a control group and did not have
enough time to assess the long-term impact of positive reinforcement on disruptive

behavior.

5.5 FUTURE RESEARCH:

Future research could broaden the scope of this study by including a larger, more
diverse sample of students from different grade levels and educational settings. A
longitudinal design could also be used to explore the long-term effects of strategies
such as cooperative learning and think-pair-share on student behavior and
academic outcomes. Additionally, future studies could focus on: (i) Future research
could broaden the scope of this study by including a larger, more diverse sample of
students from different grade levels and educational settings. A longitudinal design
could also examining the effectiveness of these strategies in reducing disruptive
behavior among secondary school students with varying learning needs; (ii)
investigating the impact of these approaches on student motivation, engagement,
and academic performance in secondary school environments; (iii) exploring the

role of teacher-student relationships in the success of strategies to manage
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disruptive behavior; and (iv) assessing the impact of these strategies on reducing

disciplinary actions, such as suspensions and expulsions, in secondary schools.
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APPENDIX-I (CYCLE 01)

LESSON PLAN NO: 01 (Topic: Types of Maps & it uses)

Objectives
By the end of the lesson, students will be able to:

1. Identify and differentiate between physical, political, thematic, and climatic
maps.

2. Explain the purpose and importance of each type of map.

3. Work collaboratively to analyze and share information.

Resources

1. Samples of different types of maps (printed or digital).

2. Chart paper and markers for group work.

3. A projector or board for visual aids.

4. Handouts summarizing key points about map types.

Classroom Management Strategy

1. Arrange the classroom in clusters for group work.

2. Clearly assign roles within groups (reader, note-taker, presenter, etc.).
3. Monitor groups to ensure equal participation and on-task behavior.
Procedure:

1. Initiation/ Motivation

1. Begin by asking students if they have ever used a map (e.g., in avideo game, on a
trip).

2. Show a world map and ask students what information they can get fromiit.
3. Pose a question: “Why do we have different kinds of maps?”

2. Announcement of the topic:

Today we are going to discuss about the kind of maps

3. Development
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1. Briefly explain the four types of maps:
- Physical Maps: Show natural features like mountains, rivers, and plains.
- Political Maps: Indicate countries, states, and cities.
- Thematic Maps: Highlight specific data, such as population or rainfall.
- Climatic Maps: Display weather patterns and climate zones.
2. Use visual aids to show examples of each type.
4. Activity
- Jigsaw Activity
1. Divide the class into four groups, assigning each group one type of map.

2. Provide resources (handouts, samples) for each group to study their assigned
map type.

3. Ask groups to create a short presentation or poster summarizing:
- What their map shows.
-How itis useful.

4. Reorganize students into mixed groups, ensuring one member from each original
group is present.

5. Each student shares their expertise with the mixed group.
5. Recapitulation
1. Conduct a quick quiz:
- Show images of different maps and ask students to identify their types.
- Discuss real-life scenarios where each map type would be useful.
6. Evaluation
1. Observe group participation during the activity to assess collaboration skills.
2. Check presentations to understand map types.
3. Ask reflective questions:
- Which map type did you find most interesting?

- How do you think maps are created?
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7. Homework

Ask students to bring an example of any map they can find at home (printed or
online) and explain its use in the next class.

LESSON PLAN NO: 02 (Topic: Life of Indus Valley Civilization)

Objectives
By the end of the lesson, students will be able to:
1. Describe the key aspects of life in the Indus Valley Civilization.
2. ldentify the contributions of the civilization in fields like trade, architecture, and art.
3. Collaborate with peers to share knowledge and create presentations.
Resources
1. Pictures of Indus Valley artifacts, cities, and seals.
2. Chart paper, markers, and craft materials for presentations.
3. Ashortvideo about the Indus Valley Civilization.
Classroom Management Strategy
1. Form groups of 4-5 students, ensuring diversity in abilities.
2. Assign roles (researcher, designer, presenter, etc.) within each group.
3. Encourage respectful listening and equal participation.
Procedure:
1. Initiation/ Motivation
1. Begin by showing pictures of Mohenjo-Daro and Harappa.
2. Ask students:
- “What do you think life was like in this civilization?”
- “What surprises you about these pictures?”
2. Announcement of the topic:
Today we are going to discuss about civilization of Indus Valley

3. Development
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1. Provide a brief overview of the Indus Valley:
- Well-planned cities with drainage systems.
- Trade and commerce using seals.
- Artistic achievements, such as pottery and sculptures.
2. Show a short video clip highlighting these features.
4. Activity
- Group Work
1. Divide students into groups and assign each group one topic:
- Architecture
- Trade and commerce
- Art and crafts
- Daily life and governance

2. Groups research their topic using provided materials and prepare a poster or mini-
presentation.

3. Each group presents their findings to the class.
5. Recapitulation
1. Summarize the key points from each group’s presentation.
2. Discuss:
- What made the Indus Valley a successful civilization?
- How does it compare to modern cities?
6. Evaluation
1. Assess the quality of group presentations.
2. Ask reflective questions:
- What did you find most interesting about this civilization?
- How do you think it influenced later civilizations?
7. Homework

Enlist some names of Indus Valley Civilizations
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APPENDIX-II (QUESTIONNAIRE)

EFFECTIVE STRATEGIES QUESTIONNAIRE

SD= D= N= A= SA=
Strongly Disagree Neutral Agree Strongly
Disagree Agreed

Student Name Class Date
ITEM ITEMS SD D N A SA
NO. 1 2 3 4 5

1.

Students in my class frequently
interrupt the teacher or other students
during lessons.

Horseplay and physical disruptions are
common occurrences in my classroom
Students in my class often refuse to
follow classroom rules or procedures.
Sarcasm and disrespect are frequent
issues in my classroom.

Students in my class frequently get out
of their seats without permission.
Disruptions in my classroom often
occur when students are working in

groups.
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10.

11.

12.

13.

14.

Students in my class often argue with
each other during lessons.

My classroom environment is often
disrupted by students using their
phones or other electronic devices.
Students in my class frequently make
unnecessary noise during lessons.
Disruptions in my classroom often
occur during transitions between
activities.

Students in my class often disregard
classroom rules and procedures.
Sarcasm and disrespect from students
towards the teacher are common in my

classroom

Students in my class frequently engage
in off-task behavior during lessons.
Disruptions in my classroom often
occur when students are not engaged in

the lesson.
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15.

My classroom environment is often
disrupted by students' lack of self-

control and self-regulation.
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APPENDIX-III (CYCLE 02)
LESSON PLAN NO: 03 (Topic: Role of Government)

Objectives
By the end of the lesson, students will be able to:
1. Explain the purpose and functions of government.
2. ldentify examples of government roles in daily life.
3. Share and discuss ideas with peers.
Resources
1. Pictures or examples of government activities (e.g., schools, roads, police).
2. Worksheet with scenarios illustrating the absence of rules.
Classroom Management Strategy
1. Arrange students in pairs for Think-Pair-Share activity.
2. Monitor discussions and provide guidance as needed.
Procedure
1. Initiation/ Motivation
1. Start with a story or scenario: “Imagine your school has no rules. What would happen?”
2. Discuss why rules and order are essential.
2. Announcement of the Topic:
Today we are going to discuss about the role of our government
3. Development
1. Explain the key functions of a government:
- Making laws.
- Maintaining order.
- Providing services like education and healthcare.
2. Show real-life examples or pictures.
4. Activity
- Think-Pair-Share
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1. Pose the question: “What would happen if there were no traffic laws?”
2. Students first think individually, then discuss with a partner.
3. Pairs share their ideas with the class.
5. Recapitulation
1. Summarize the functions of government using student responses.
2. Ask students to provide examples of government services they’ve seen.
6. Evaluation
1. Observe the quality of participation during Think-Pair-Share.
2. Ask reflective questions:
- Why is government important in your life?
- Can you name one service provided by your local government?
7. Homework

Write 5 points on the role of government

LESSON PLAN NO: 04 (Topic: Natural Resources)

Objectives

By the end of the lesson, students will be able to:

1. Differentiate between renewable and non-renewable resources.
2. Suggest ways to conserve natural resources.

3. Work collaboratively on a creative project.
Resources

1. Pictures or examples of natural resources.

2. Chart paper, markers, and craft materials.

3. A brief informational handout.

Classroom Management Strategy

1. Form groups of 3-4 students for cooperative learning.

2. Ensure groups stay on-task and collaborate effectively.
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Procedure
1. Initiation/ Motivation
1. Show pictures of forests, rivers, and minerals. Ask:
- “What do these have in common?”
- “Why are they important to us?”
2. Announcement of the topic:
Today we are going to discuss about natural resources
3. Development
1. Explain the difference between renewable and non-renewable resources.
- Renewable: Sunlight, water.
- Non-renewable: Fossil fuels, minerals.
2. Discuss why conservation is essential.
4. Activity
- Cooperative Learning
1. Assign each group a resource (e.g., water, forests, minerals).
2. Groups create a poster illustrating:
- Why their resources are important.
- Ways to conserve it.
3. Groups present their posters to the class.
5. Recapitulation
1. Summarize the importance of conserving resources.
2. Highlight student suggestions for conservation.
6. Evaluation
1. Assess the creativity and accuracy of group posters.
2. Ask reflective questions:
- Which resource do you think is most at risk?

- What can you do to conserve resources in your daily life?
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7. Homework

Enlist at least 5 renewable and non-renewable natural resources
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APPENDIX-IV (QUESTIONS)

QUESTIONS FOR FOCUSED GROUP DISCUSSION

1. Inyour opinion, what impact have the classroom management strategies you
implemented had on student behavior? Have you noticed any noticeable
changes in the students?

2. After applying specific strategies, have you observed any reduction in
disruptions among students? If yes, what kind of changes have you seen?

3. Which strategies, in your experience, have helped students stay more focused
and avoid unnecessary disruptions? Could you share any examples?

4. Doyou believe your strategies have improved students’ academic performance
or the overall classroom environment? If so, in what way?

5. Inyourview, what factors have the greatest influence on student behavior? Do

you think your strategies have positively impacted these factors?
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APPENDIX-V (CYCLE 03)
LESSON PLAN NO: 05 (Topic: Diversity in Society)

Objectives
By the end of the lesson, students will be able to:
1. Recognize the cultural diversity in society.
2. Explain the importance of respecting and celebrating differences.
3. Work collaboratively to complete a creative activity.
Resources
1. Pictures of festivals, traditional attire, and cuisines from different cultures.
2. Puzzle pieces with cultural symbols or items.
3. Chart paper and markers.
Classroom Management Strategy
1. Divide students into small groups for the puzzle activity.
2. Ensure each group has equal access to resources.
3. Encourage respectful discussions and teamwork.
Procedure
1. Initiation/ Motivation
1. Show pictures of festivals like Diwali, Eid, Christmas, and Pongal. Ask:
- “What do you notice about these pictures?”
- “What makes them special?”
2. Highlight how different cultures enrich society.
2. Announcement of the topic:
Today we are going to discuss about the diversity of our society
3. Development
1. Explain the concept of diversity:
- Different religions, languages, festivals, and traditions.
- Importance of unity in diversity.
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2. Use real-life examples to emphasize respect and inclusivity.
4. Activity
- Puzzle Activity

1. Each group receives a set of puzzle pieces representing cultural symbols (e.g., a saree, a
Christmas tree, a mosque, etc.).

2. Groups assemble the puzzle and identify the cultural elements.
3. Once completed, they discuss the significance of the elements in their culture.
5. Recapitulation
1. Discuss how diversity contributes to society’s richness.
2. Ask each group to share one thing they learned about another culture.
6. Evaluation
1. Observe group participation and creativity during the activity.
2. Ask reflective questions:
-What do you like about living in a diverse society?
- How can we promote respect for different cultures?
7. Homework

Write 5 points on diversity in culture

LESSON PLAN NO: 06 (Topic: Weather & Climate)

Objectives

By the end of the lesson, students will be able to:

1. Differentiate between climate and weather.

2. Understand how weather and climate affect daily life.

3. Participate in a group role-play activity.

Resources

1. Pictures and videos showing different weather conditions and climates.

2. Weather forecast examples (real or simulated).
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3. Role-play cards with different scenarios.
Classroom Management Strategy
1. Form small groups for the role-play activity.
2. Provide clear instructions and monitor group dynamics.
Procedure:
1. Initiation/ Motivation
1. Show a short video of varying weather conditions (rain, snow, heat).
2. Ask students:
- “What is the weather like today?”
- “How does it affect your daily activities?”
2. Announcement of the topic:
Today we are going to discuss about weather and climate
3. Development
1. Explain the difference between weather and climate:
- *Weather*: The condition of the atmosphere over a short period.
- *Climate*: The average weather of a place over a long period.
2. Give examples (e.g., tropical climate vs. rainy day).
4. Activity
- Group Role-Play

1. Assign each group a scenario (e.g., reporting a weather forecast, effects of climate
change, how to prepare for extreme weather).

2. Groups prepare a short role-play based on their scenario.

3. Each group presents their role-play to the class.

5. Recapitulation

1. Summarize the key differences between climate and weather.

2. Discuss how they influence human activities like farming, travel, and clothing.
6. Evaluation

1. Assess creativity and teamwork during the role-play.
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2. Ask reflective questions:
- What surprised you about the relationship between weather and climate?
- How do you think climate affects where people live?

7. Homework

Write the definition of weather & climate
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APPENDIX-VI (CHECKLIST)
OBSERVATION CHECKLIST

Observer: Date:

Classroom Information:

Grade: Duration:
S.NO. QUESTIONS YES | NOT | NO COMMENTS
SURE
1. Students actively listen and follow

instructions promptly.

2. They raise their hands before
speaking or contributing to class

discussions.

3. They remain focused on the
assigned tasks without getting

distracted.

4. They communicate respectfully

with peers and teachers.
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They collaborate effectively during
group activities without causing

disturbances.

They comply with classroom rules

and routines without resistance.

They respond calmly and
appropriately to feedback or

corrections.
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APPENDIX-VII (REFERENCE LETTER)

AL ] AP %
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